CEKIIS 4
INCUXOJIOI'TA I ITEJAT'OT'TKA

PSYCHOLOGY AND PEDAGOGY
SESSION 4

JAMcKypce Ta NUTaHHA
NMOBHOBAKeHb Y KJIACHIA KIMHATI!
AOCJI/I’KEHHA IOBHOBAKEHb
CTYACHTIB y KJIaCi BUBYCHHHA
JAPYroi iH03eMHOI MOBH

T"aomin XKanr

INencunbBaHcbKuii yHiBepcuTeT 4244
Byi.Spruce Street, xB. 2R, ®inanensdist, [lencunbBanis, 19104,
E-mail: haominzh@al umni.upenn.edu

IHcTpyMeHT mnsd aHanmizy JUCKYpCY — L€ METOA, SKUii
BUKOPUCTOBYETbCS  JJISl  JIOCHIJDKCHHS KOMYHIKalii B
NIEBHOMY KOHTEKCTi, B o¢iuiiiHii abo HeodiuiiHii
obcranoBui. KiacHa kiMHaTa, B SKili BHBYa€ThCs Ipyra
iHO3eMHa MOBa, — Ii¢ CIICHApiii BUKIIaJaHHs/HABYAHHS, SIKUI
CTBOPIOE Yy KJaci MEBHY JUCKYPCHY CIUIBHOTY MK
BUKJIAJadeM Ta CTyJIEHTaMu. ABTOp CTaTTi Mae Hamip
JIOCIIINTH AUCKYPC Ta NMUTAHHS IOBHOBA)KEHb y CTOCYHKaX
MDK BUKJIaJaueM Ta CTYIEHTaMH B KJaci BUBYEHHS IpPYyroi
iHO3eMHOi MOBHU. 3 1€l TOYKH 30py, aBTOP BHCBITIIIOE
[IUTaHHS IOBHOBAXXEHb CTYJICHTIB Y TaKii K1acHill KIMHATI.

Jani ans nocnimxenHs Oynu 3i0paHi B Kiaci BUBYEHHS
npyroi 1iHO3eMHOi MOBM IIEPKOBHOI IIKOJIM MIiCTeUKa
UYaitnatayH, mo y Pinanensdii, CILIA. [na neranpHimoro
aHamizy, 3 METOI pO3'SICHEHHA JESKMX CErMEHTIB
OOroBOpEHHsI Ta CHUIKYBaHHA B KIAacHiM KiMHaTi, aBTOp
BHUKOPUCTOBYBAB METO]| 30€pEKEHHS aHaIi3y.

3a JOMOMOrOI0 aHATITHYHOrO 3aco0y MeTona 30epexeHHs
aHalli3zy OOrOBOPIOIOTH OUEBHHI MPOOJIEMH y KOHKPETHOMY
KJaci BUBYEHHS ApYroi iHozeMHoi MoBH. Ilo-mepiie, aomi-
HAHTHICTh TOBHOBaXXEHb BHKJIAJaua IEPEIIKOKAE PO3LIU-
PEHHIO TpaB CTYIACHTIB. BigHOCHMHM MDK BHKIazadeM Ta
CTy[AECHTaMM CXOXKI Ha BIJHOCHHU MDK THM, XTO CTaBUTb
MUTaHHS, 1 THMH, XTO BiANOBigae Ha HUX. CTYJICHTH HE MalOTh
MOXJIMBOCTI BUIBHO BHCIIOBJIIOBATH CBOIO JYMKY B Kiaci.
OKpiM TOro, CTOBIICOTKOBE BHUKOPUCTaHHS JIPYroi iHO3EMHOL
MOBH HETaTHBHO I103HAYA€ThCS HA aKTUBHIN y4dacTi CTYJEHTIB
y KJacHii poOOTi Ta 0OroBOpPEHHSX. 3a TaKMX YMOB CILIKY-
BaHHA MDK BHUKIaJayeM Ta CTYJCHTaMHU IIEPELIKOKAE
MOAAIBIIOMY MUCIEHHIO Ta IPOLECY MO3KOBOIO IUTYpMY B
CTYJICHTIB.

Y BUCHOBKY HA€TbCsl PO BaXJIUBICTh PO3LIMPEHHS IIPaB i
MOXJIMBOCTEH CTYHEHTIB Yy Kiaci BHUBUYEHHS Jpyroi
iHO3eMHOi MOBU. OKpiM TOrO, aBTOp IOXOAUTH BHCHOBKY,
LI0 aHami3 JUCKYypCy B Kiaci CIpUS€ BJIOCKOHAJICHHIO
NeJaroriyHoi NpakTUKU 1 3abe3neuye raubiie po3yMiHHS
NpoLieCy BUKIIAIaHHs/ HABYaHHSI.
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Powerandrelationship in discourse community is an
intriguing topic to study on. And classroom discourse
community is a place where inditutional talk takes place,
which is different from some contexts creating informal
communication. In this paper, author aims to explore the
discourse and power relationship in L2 classroom so that
insghts into the issue of learner empowerment can be
analyzed. The author draws upon conversation analytical tool
to look into communication in a specific L2 classroom. Two
predominant problems are found. (1) Effects of teachers
dominance in teaching/learning, and (2) impediment of L2-
only ingtruction seem to be salient. Finally, a succinct
concluson is made about the importance of learner
empowerment and necessity to do classroom discourse
analysis.
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discourse and power, teacher dominance, learner autonomy, L2-
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[. Introduction

Singleton & Newman (2009) mention that a typical
classroom is always pictured with the teachers talking for
a whole lesson while students write down the notes. Thus,
the question would be “control”. Who should be in
control of the classoom? Empowering students or
controlling students is an important issue for teachers to
consider and explorein the L2 classroom.

Widdowson (2003) states that there is a dialectic
relationship between learners autonomy and teachers
authority. Natural learning should be fostered by teachers
control and contrivance while learners should not be
deprived of the opportunities for initiative. For me, the
balance of teachers authority and students autonomy
seems relevant for L2 classoom. In what kind of
Situation, should teacher draw on the teachers control to
facilitate students learning? In  what kind of
circumgtance, should students be given more chances for
initiativesin the classroom?

Nunan (1995) gstates, “it is the learner who must remain
at the center of the process, for no matter how much energy
and effort we expend, it is the learner who has to do the
learning” (p.155). Language classroom is the place where
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teachers and students work collaboratively to achieve the
goals of learning and teaching. | noticed the expressions
that Nunan (1995) used in his analysis. Students should be
“encouraged”, “be given space’, “be given opportunities’,
“enabled’. All these expressions illugrate that sudents in
the language dassroom should be empowered and teaching
should be based on students needs.

Il. Conversation Analysis Tool

Perspectives from different literature furnish me with
various attitudes toward learner empowerment in different
contexts. It is vital to investigate these issues in the
specific second language classroom. | would like to shift
my point from initial understanding of the literature to an
in-depth analysis in my ESL classsoom by the tool of
classroom discourse anaysis.

Pomerantz & Fehr (1997) date thatconversation
anaysis can produce the substantia body of rigorous and
informative analyses of human action and interaction.
Conversation analysis is the basic tool for me to do the
classroom discourse analysis. Moreover, Pomerantz &
Fehr (1997) date that conversation analysis considers
how the timing and taking of turns provide for certain
understandings of the actions and the matters talked about
and how the ways the actions were accomplished
implicate certain identities, roles, or relationships for the
interactants. Egbert (2004) also argues that conversation
andysis helps to find out the specific linguistic, regional
or ethnic feature that a certain person used in the talk-in-
interaction. Therefore, in this paper, 1 would like to
investigate the classroom power and relationship; effects
of English-only in the ESL classroom by analytical tool of
conversation analysis.

1. Power and reationship in my ESL classroom discourse

Rymes (2009) mentions that taking turns, asking and
answering questions, providing feedback and encouraging
more thinking are essential elements of classroom
discourse. Traditional turn-taking patterns in the
classroom discourse include IRE (initiation-response-
evaluation) and IRF (initiation-response-feedback).
Nicholls (1993) aso puts forth that one of the traditiona
turn-taking patternsin the ESL classroom discourse is Q-
A-C  (Question-Answer-Comment).  Through  the
transcriptions of my ESL classroom discourse, we can see
these patterns. Examples show as follows.

Excerpt #1 (Feb. 6™, 2011)

1. Sunny: Number two?

2. Teacher: uhuh.

3. Sunny: Could Sa-shafinish his homework
4. last night.

5. Mandy: No, he couldn’t. He was too tired.
6. Teacher: OK. Great. Qi, Number eight. OK?
7. Teacher: Could Rita performin school plays
8. when she was young?

9. Qi No, she couldn’t. She was too shy.
10. Sunny: °No, she couldn’t. She wastoo shy®.
11. Teacher: Correct.

Excerpt #2 (Jan. 30", 2011)
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Teacher:  Number two, Sunny. | will be A. Was
Charlie able to eat the food

at the restaurant last night?

No. He, he:: wasn't (0.5) ableto. He
was ableto (())

O.K. Good. (0.5). Number eight,
Mandy, was Vicky able to wear his
brother’ s tuxedo to the prom?

Sunny:

Teacher:

N~ WNE

As usual, conforming to “initiation-response-feedback”
(IRF) typical turn-taking pattern in the classroom
discourse, teacher gave students feedback (like good,
correct) about their answers. As it can be seen from the
data | transcribed, line 6 (excerpt#l) and line 1-3(excerpt
#2) are initiations from teachers. Then, the following are
students' responses. After students responses, teacher
provided students with feedback like good, correct, great,
O.K. (line 6, 11 in excerpt#l and line 6 in excerpt#2).

Previoudy, the teachers 100 percent control of the
classroom was advocated by some practitioners. Muller
(1988) upholds that teacher is the only one who knows,
the students are the ones who do not know. McHoul
(1978) says, “Only teachers can direct speakship in any
creative way” (p.188). McHoul (1978) aso mentions that
only teachers have the right to comment on the answer
students produced. However, Rymes (2009) argues that
traditiona turn-taking patternsin the classroom, for some
people, impede rather than facilitate participating learning
events. Traditional turn-taking patterns in the ESL
classroom generate an unequal teacher-fronted discourse
in the classroom.

Back to this classroom discourse, teacher provided the
students with the evaluation “good”, “great”, or “right”
after students’ responses. However, immediately after the
evaluation, the teacher initiated another task for students.
The students have no opportunity to self-select because of
teacher’s immediate request for the next item. Therefore,
the teacher was playing a dominant role and taking the
lead in the interaction and conversation of the transcribed
classroom discourse.

Moreover, by looking at the reationships in the
classroom discourse community, the questioner-
respondent relationships are sdient in this discourse
community. It can be demonstrated as follows:

Excerpt #3 (Jan. 9", 2011)

1. T I will invite two students to do that. (2)
2. Michelle, number:: five. You'll be A,
3. Huiying, you will be B.
4. (©)
5. Michdle: | seenheis heisacare, careless ier.
6. Hui: | agree. He ski, he skies very carelesdy.
7. T Yes. Right. Number:: eight. Qi and Lam.
8. Qi, you will be A.
It sems that the interactions were multiparty

conversations. Teacher, Michdle, and Hui participaed in
this conversation. Although it seemed that Michelle and Hui
(in line 5 and line 6) were interacting with each other, this
was not the case as can be seen from the overview of the
whole interaction from line 1 to line 8. It is dear that the
teacher was the questioner, while both Michele and Hui
were the respondents to the teacher’s request for doing
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exercise number five. Michdle and Hui interacted with each
other not because of ther sdf-sdection; instead they were
doing the fixed modeling printed on the book or the material.
In the transcriptions shown in appendix, conversation/turn-
taking pattern, as a whole, is smilar to excerpt #3. We can
treat the teacher as the questioner, and the other participants
asthe respondentsin this discourse community.

Above all, the teacher in this ESL classroom is fully
empowered and takes a dominant role at the most of the
time In my data, the only opportunity for students to
communicate or spesk up comes from answering
teaches  questions. Learners were  given few
opportunities to be exposed to the student-student open
interaction or discussion. Meanwhile, teacher acted as a
dominant person to take the lead in the classroom and
impose his own reguirements on the sudents when asking
students to do the substitution exercises.

2. Effects of English-only in my ESL classroom discourse

Using students L1 in ESL/EFL classroom is always a
controversial  topic. Does L1 facilitate students
understanding or impede students immersion in L2
leaning? Auerbach (1993) argues that “L1 will be a
potential resource rather than an obstacle’ (p.20).
However, English-only instruction might make students
feel overwhelmed. Students may also fed stressed when
talking with the teacher or other studentsin L2. Examples
can be found from the data of my classroom discourse.

Excerpt #4 (Jan. 16", 2011)

11. Teacher: O.K. Qi, what about you?

12. Qi: (0)- Nothing. ((laughing)) (()). Um.
13. (1). To shopping.

14. Teacher: Um? | want to hear a complete

15. sentence. So, you:: You should say, “
16. 1.

17. Qi: 1 (1.5) | go, went to shopping.

18. ((laughing)). Everyday.

19. Teacher:  Wheredid you go for shopping?
20. Qi um. (1). Mall.

21. Teacher: In Philly or in New York?

22. Qi: Um. (1) stay home and watch TV.
23. Teacher: Oh. Y ou stayed home and watched
24, TV. Right?

25. Qi Y eah.

This is a warm-up activity before the class. Teacher
initiated the topic about “what did you do during the
holidays?” All the conversations among teacher and
students were uttered in only English. In this transcribed
segment, teacher initiated the invitation by asking Qi to
talk about her experiences during the holidays. Qi took
the floor but she was mumbling with several fragments of
words. She did not know how to express her ideas in
English fluently. However, teacher tried to impose further
requirement on her (line 14,15) by saying that she should
provide me with complete English sentence. She was
stressed out and in a daze how to respond in English. In
line 21, when teacher asked, “In Philly or in New York?’
Her response digressed from the question (line 22). Qi
spoke about her ideas unsuccessfully  when
communicating with the teacher in English.
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The unsuccessful communication in English can also be
found between another student and the teacher from the
segment | transcribed.

Excerpt #5 (Jan. 16™, 2011)

26. Teacher: O.K. Mandy, what about you?

27. Mandy: I went to °New York city®. (3) at
28. home clean house and um, um, watch
29. TV.

30. Teacher: Y ou cleaned house?

31. Mandy: Yes. Clean the house and watch TV.
32. Teacher: O.K. (0.5). So, how long have you
33. beenin New Y ork city?

34. Mandy: ((murmuring in Cantonesg)).

35. Teacher: Hong long?

36. Lam: How long have you stayed there? (In
37. Mandarin Chinese)

38. Mandy: Oh. ((murmuring in Mandarin)). (1).
39. One day.

40. Teacher: Only one day?

41. Mandy: One day.

42. Teacher: O.K. All right.

There are several pauses among thetalk of Mandy (line
27, 38). She was not confident when speaking about her
ideas. Also, in line 32, when teacher asked a further
guestion “how long have you been in New York city?’
she did not give me the ingtant response because she did
not catch the meaning of my question. Instead, she
negotiated the meaning with another student (from line 36
to 38) by trandating it into Cantonese and Mandarin.

Therefore, by looking a the data | transcribed in a
warm-up activity. The English-only interaction can
intimidate students when they are coming up with some
thoughts. The interactions in the above-mentioned two
examples are neither successful.

l1l. Implications and Conclusion

Several problems are identified in the foregoing part.
Teacher takes the dominant role in the classroom and
relationship in my ESL classoom looks like the
guestioner-respondent rather than interactants in the open
discussion. Meanwhile, 100 percent L2 use in the
classroom will probably impede students understanding
and further brainstorming.

Smith (2002) proposes that teachers give support to
inarticulate students and give students more freedom and
autonomy in the classsoom by encouraging group
participation, communication and independent decision
making. Myrick & Tamlyn (2007) also argues that it is
crucial to use grategies (e.g reflective teaching methods)
to promote student autonomy and go forward the
movement of devel oping students’ critical thinking. Thus,
it is critical to empower students in the classroom to let
them take the lead in the classroom; switch the dominant
role of teacher to the students.

Moreover, use of students L1 can hdp empower
students and value students’ native language and culture
(Auerbach, 1993). In addition, Hemmindinger (1987)
mentions that the use of L1 is crucial in implementing an
empowerment approach to incorporate students in the
ESL classrooms.
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All in dl, it is indispensable to study on classroom
discourse community, where ingtitutional talk takes place.
Also, reflection on discourse power and relationshipin L2
classroom is conducive for teaching practitioners to
improve their practice.

Appendix
Transcription
Jan 9th, 2011 (18:56-21.56)

1. T I will invite two students to do that. (2)
2 Michelle, number:: five. You'll be A,

3 Huiying, you will be B.

4, ©)

5. Michdle: | seenheis heisacare, careess ier.
6. Hui: | agree. He ski, he skies very carelesdy.
7. T Yes. Right. Number:: eight. Qi and Lam.
8 Qi, you will be A.

9. Qi: I think heis (())

10. T: | chose number eight or number eleven?
11. Qi: Oh:

12. T: All right. That's OK.

13. Qi: I think heis, heis(()) (0.5) ()

14. T: But actualy there are two people here.
15. Qi: Oh. | think they are (())

16. Lam: | agrees. They, they, they (0.5) paints
17. very bad.

18. T: O.K. The patternis | agrees? And they
19. paints? It’s plural form. So it should
20. be they paint.

Jan 16", 2011 (8:00-11:16)

1. Teacher: Firg, | would like you to talk about
2. your Christmas and New Y ear holidays.

3. Lam: O.K.

4. Teacher: 0O.K?What did you do during the

5. holidays?

6. Lam: Holiday?

7. Teacher: Yeah.

8. Lam: um. (0.5). meishenmetebie de. How
9 can | say in English?

16. Teacher: No thing specid?

11. Lam: nothing specia. Yeah.

12. Teacher:  What did you do? Um.

13. Lam: Stay home, watch TV.

14. Teacher:  O.K. Qi, what about you?

15. Qi: (0)- Nothing. ((laughing)) (()). Um.
16. (1). To shopping.

17. Teacher: Um? | want to hear a complete

18. sentence. So, you:: You should say, “
19. 1.

20. Qi: 1 (1.5) | go, went to shopping.

21. ((laughing)). Everyday.

22. Teacher:  Wheredid you go for shopping?
23. Qi Um. (1.). Mall.

24. Teacher: In Philly or in New York?

25. Qi: Um. (1) stay home and watch TV.
26. Teacher: Oh. Y ou stayed home and watched
27. TV. Right?

28. Qi Y eah.
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29.
30.

Mandy:

31.
32.

33.
34.
35.

Mandy:

36.

37.
38.
39.

Mandy:
Teacher:
Lam:

40.

41.

Mandy:

42.

43.
44,
45,

Teacher:
Mandy:
Teacher:

Teacher:

Teacher:

Teacher:

O.K. Mandy, what about you?

I went to °New York city®. (3) at
home clean house and um, um, watch
TV.

Y ou cleaned house?

Yes. Clean the house and watch TV.
O.K. (0.5). So, how long have you
been in New Y ork city?
((murmuring in Cantonesg)).

Hong long?

How long have you stayed there? (In
Mandarin Chinese)

Oh. ((murmuring in Mandarin)). (1).
One day.

Only one day?

One day.

O.K. All right.

Jan. 30", 2011 (24:56-28: 36)

CoNoo~WDNE

Teacher:

Sunny:

Teacher:

Mandy:

el
= O

. Teacher:

=
N

=
w

14.

Lam:

15.

16.
17.
18.

Teacher:
Lam:
Teacher:

19.

20.
21.

Lam:
Teacher:

Qi:

. Lam:

Qi:

Number two, Sunny. | will be A. Was
Charlie able to eat the food

at the restaurant last night?

No. He, he:: wasn't (0.5) ableto. He
was ableto (()

O.K. Good. (0.5). Number eight,
Mandy. Was Vicky able to wear his
brother’ s tuxedo to the prom?

No, hewasn’t ableto. (1.0). He was
(0) It wastoo small.

O.K. O.K. Good. Number two, Lam.
Were you able to solve the problem
last night?

No. Hewasn't able to. It was too, too
difficult.

Umm.(0.5) Umm. No? He wasn't?
No. He wasn't able to. It was.

Look at my question, Lam. Were you
ableto.

Were you ableto. Oh:: I.

Yes. | wasn't ableto. Uhuh. Yeah.
O.K. All right. Qi. Were your parents
ableto swim in the ocean during their
vocation?

@

No. (). He (0).

They.

((murmuring in Cantonese)). (5). No.
They (2) were

, 2011 (13:16-16:20)

Sunny:
Teacher:
Sunny:
night.
Mandy:
Teacher:
Teacher:

Qi:
Sunny:

Number two?
uhuh.
Could Sa-sha finish his homework last

No, he couldn’t. He was too tired.

OK. Great. Qi, Number eight. OK?

Could Rita performin school plays
when she was young?

No, she couldn’t. She was too shy.

°No, she couldn’t. She wastoo shy®.

OK.
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